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STATEMENT OF THE PROBLEM 
In one of his educational goals for the nineties, 
President Bush declared that "By the year 2000, all children 
in America will start school ready to learn [i.e., in good 
health, having been read to and otherwise prepared by 
parents . .]" (Elam, 1990, p. 41). By providing this 
particular goal, the President clearly emphasized the 
importance of the pre-school years for preparing children 
for school. Further, Elam interpreted this goal to mean 
that children must be prepared for school by their parents 
and that reading to children is one important factor in the 
child's readiness for learning. 
Strickland and Morrow (1989) stated that literacy 
development, or emergent literacy skills, begins in infancy. 
For example, parents expose their infant to the written word 
by providing ABC blocks and soft chewable books to play 
with. As the baby grows, parents further develop their 
child's literacy skills by sharing storybooks with their 
child. Very young children imitate, in the form of 
scribbling, their parents' writing skills. This exposure to 
print provides an essential beginning for the process of 
learning to read and write--a process which spans a 
lifetime. As children observe their parents using reading 
and writing to accomplish everyday goals, children learn not 
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only the functions of print, but also the importance of 
reading and writing. 
Children raised in a literacy-rich environment start 
school prepared to learn more about reading and writing. A 
literacy-rich environment facilitates the emergent literacy 
skills of children. In addition to exposure to literacy at 
home, a pre-school setting can also enhance the emergent 
literacy skills of children by integrating literacy 
activities into the everyday school curriculum (Morrow, 
1989). One strategy for including emergent literacy 
activities is to organize the physical setting of the pre-
school room with print and then to relate the print to 
everyday activities. For example, a chore chart listing 
daily chores can be used to assign a particular chore to a 
child by attaching a card bearing the child's printed name 
next to the assigned chore. In addition, the pre-school 
teacher can enhance the learning of literacy skills in the 
pre-school classroom by relating lesson content to literacy. 
For example, a lesson about fruits could include a poem or 
storybook about fruits. The teacher could print the story 
or poem on a large piece of paper and highlight the names of 
the fruits using corresponding colors (e.g., an orange would 
be highlighted with the color orange). After the teacher 
had read the story or poem to the class she/he could repeat 
the story and pause at each word for a fruit, and let the 
children fill in the name of the correct fruit. 
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Head Start programs are one pre-school setting which is 
funded primarily for the purpose of providing pre-school 
education to children from low socio-economic backgrounds. 
In many instances, children of poverty may not have access 
to print-rich environments in their home. Work (1991) 
stated that children of poverty lack not only the basics 
such as food, clothing, housing and medicines, but early 
learning assistance as well. Consequently, a Head Start 
Program is the primary environment for enhancing emergent 
literacy skills in these children and for getting the 
children prepared to "start school ready to learn." The 
questions are (a) what strategies are helpful and useful in 
a pre-school setting to enhance the emergent literacy skills 
of pre-school children and (b) to what extent does Head 
Start provide the environment and activities for enhancing 
emergent literacy. 
REVIEW OF RELATED LITERATURE 
The concept of how children acquire literacy skills has 
changed over the decade. In the past it was thought that 
children learned to read and write only after acquiring oral 
language. According to Strickland and Morrow (1989), the 
following characteristics describe the way children learn 
early literacy skills: 
1. Children begin to acquire literacy skills in 
infancy and continue learning literacy skills 
throughout their entire lives. 
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2. Children develop literacy in response to real-life 
situations in which reading and writing are used 
to accomplish everyday goals. 
3. Reading and writing skills develop simultaneously. 
Oral language, reading and writing skills are 
related in terms of acquisition and development. 
4. Children acquire literacy through active 
involvement in reading and writing activities. 
Children learn literacy through exposure to reading and 
writing and by observing others performing activities 
involving literacy skills. 
According to Morrow and Smith (1990), the acquisition 
of emergent literacy skills involves gaining knowledge to 
support those skills. Van Kleeck (1990) stated that when 
learning preliterate skills, children obtain knowledge in 
several areas. One area of knowledge is mastering the 
conventions of print. At a very early age, a child learns 
to hold a book in an upright position and then learns that 
English print is organized from left to right. An older 
child's scribbling mimics the linearity of conventional 
writing, indicating that the child understands the 
conventions of print. 
Another area of knowledge that is present is acquiring 
the phonological awareness or the realization that words 
consist of discrete phonemic segments. Phonological 
awareness skills combine with letter naming and writing 
skills, resulting in the ability to recognize the 
relationship between print and speech. With practice, the 
child begins to realize that the phonemes in speech relate 
to graphemes in print. 
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Children also acquire the knowledge that the printed 
word has many useful functions such as conveying knowledge, 
supporting memory, providing a means for self expression and 
entertainment, providing a tool for problem solving and 
financial interactions, and conveying instructions. A child 
also learns that print represents meaningful ideas. This 
knowledge includes learning about language to represent 
language, such as using words to describe print (e.g., read, 
write, draw, story, page, and book). A child also learns 
that the meaning in written words can be independent of the 
here and now (e.g., the plot and the characters of a 
storybook describe events that are taking place elsewhere.) 
A child's literacy skills are facilitated in many ways. 
Holdaway (1979) stated that in our culture, many parents 
provide their pre-school child with books and writing 
materials in addition to reading to their child. Reading to 
their child gives the parents pleasure and satisfaction, 
which in turn makes the reading activity a positive and 
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rewarding experience for the child. The child learns that 
reading and any literacy activity associated with reading 
are positive and productive. 
According to Lamme (1984), parents can further 
facilitate emergent literacy skills by providing, in 
addition to access to books, a drawing and writing center. 
Chalkboards and chalk are excellent tools for any young 
child to use when experimenting with print. All kinds of 
paper, including note pads and construction paper as well as 
assorted pencils, crayons, markers and colored chalk will 
entice a young child to experiment with print. 
In addition to a literacy-rich environment in the home, 
a pre-school setting can also provide a facilitative 
environment for emergent literacy. Schickedanz (1986) 
stated that by integrating literacy concepts into the lesson 
plan through the use of materials and experiences, literacy 
skills can be taught to pre-school children. Print can be 
included in almost any activity, using alomst any material. 
The environment can be organized to include labels, signs, 
charts and lists. Print can also be included in all types 
of play by using games, puzzles, cookbooks, and print props 
such as money, magazines, maps and containers. A book 
corner and writing center can provide a realistic setting 
for a child's literacy behavior. Alphabet materials, books, 
sound materials, and word-making materials can provide props 
for literacy skills. Furthermore, pre-school lessons can 
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incorporate literacy activities. For example, a lesson 
about making popcorn could include a chart with the steps of 
popcorn making printed on it. The teacher and children 
could read each step together and check off each step as 
they finish it. Children could be encouraged to use print 
in their drawings and other art work. A bulletin board 
could be used to display the children's pictures and writing 
attempts. 
Because literacy skills are vital to functioning in a 
literate society, children need a literacy-rich environment 
that enhances and facilitates their literacy skills. 
Children of poverty are among those children who are least 
likely to have access to a literacy-rich environment in 
their home. Pre-school programs must fill that gap. The 
questions of interest are (a) what strategies are helpful 
and useful in a pre-school setting to enhance the emergent 
literacy skills of pre-school children and (b) to what 
extent does Head Start provide the environment and the 
activities for enhancing emergent literacy? 
PURPOSE AND OBJECTIVES 
Objectives 
The general purpose of this study was to determine what 
literacy activities and strategies pre-sc~ool teachers are 
using in their classrooms to enhance the emergent literacy 
skills of the pre-school students. The findings of this 
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study will assist the pre-school teachers at Head Start to 
incorporate facilitative literacy activities and strategies 
into their classrooms for the purpose of enhancing emergent 
literacy in their pre-school students. 
The specific objectives of this study were: 
1. To observe and analyze five pre-school classrooms 
at Head Start for their inclusion of facilitative 
literacy activities and materials that will 
enhance the acquisition of literacy skills of pre-
schoolers. 
2. To observe six pre-school teachers at Head Start 
and to summarize their use of facilitative 
strategies that will enhance the acquisition of 
literary skills of pre-schoolers. 
PROCEDURES 
Population and Sample 
The target population was Head Start Classrooms 
throughout Utah. The accessible population and sample were 
five pre-school classrooms at the Head Start Program in 
Logan, Utah, and six pre-school teachers at that same 
program. Each pre-school teacher was asked for his/her 
approval and cooperation in conducting the study. Each 
classroom and each classroom teacher were observect to 
determine the extent to which facilitative emergent literacy 
activities, materials, and strategies were present. It 
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should be noted that two pre-school teachers used one of the 
classrooms--one in the morning and one in the afternoon. 
Design 
The design was a case study of five classrooms. The 
researcher met with Judy Armstrong, Handicap Coordinator at 
Head Start, to obtain permission to conduct the study and to 
discuss the purpose of the study. Judy was given a copy of 
the checklist of facilitative literacy activities and 
strategies (see Appendix A) for her approval. The classroom 
teachers were not given the checklist prior to the study. 
Data and Instrumentation 
The researcher observed each individual classroom at 
Head Start using the checklist (see Appendices A through E) 
of facilitative literacy activities and strategies. These 
checklists were obtained from a variety of sources (Hedburg, 
1989; Schickedanz, 1986; Space to Grow, no date; Strickland 
and Morrow, 1989). For each classroom, a tally of literacy 
activities and strategies used were checked off on the 
checklist and any literacy activities and strategies not 
found on the list were noted in a journal. 
Data Collection 
The researcher visited each classroom once. The 
researcher spent the entire half-day session observing in 
each classroom. The researcher remained inconspicuous 
during the observation. 
Data Analysis 
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The data obtained from using the checklist were then 
summarized in tabular form and compiled into a narrative. 
Literacy activities, materials, and strategies used in each 
classroom were noted, as well as suggestions for the use of 
other literacy activities and strategies. 
RESULTS 
The general purpose of this study was to determine what 
literacy activities and strategies pre-school teachers were 
using in their classrooms to enhance the emergent literacy 
skills of the pre-school students. The findings from this 
study will assist the pre-school teachers at Head Start to 
incorporate facilitative literacy activities and strategies 
into their classrooms for the purpose of enhancing emergent 
literacy in their pre-school students. 
Findings will be presented for the following categories 
of observations: classroom environment, literacy activities 




Children's names. The children's names were used to 
label the mailboxes (or cubbies), toothbrushes, artwork and 
polaroid pictures in all five classrooms (see Table 1). The 
coathooks and silhouettes of each child were labeled with 
names in three of the classrooms. In two classrooms, the 
children's names were written on masking tape that indicated 
seating space on the rug, the placecards used at mealtimes 
and the balloons that announced birthdays. In one 
classroom, the children's names were written on seedlings 
that each child had planted. 
Table 1 
Classroom Environment Assessment 
Assessment Specific Classrooms In 
Category Observation Which Observed 
N 9:-0 
Environmental Mailboxes (Cubbies) 5 100 
Labels of Toothbrushes 5 100 
Children's Names Children's Artwork 5 100 
Polaroids 5 100 
Coat Hooks 3 60 
Children's Silhouettes 3 60 
Position on Rug 2 40 
Birthday Balloons 2 40 
Place Cards at Mealtime 2 40 
Seedlings 1 20 
Table 1 
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Play centers. In two classrooms, labels appeared on 
the block centers and these labels included both print and 
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pictures. Labels that included both print and pictures on 
the tools in the tool center, the bookshelves in the book 
center, toys used at the table, the hutch, the sink, and the 
fridge in the kitchen center and the play hats in the 
dramatic play center were observed in various single 
classrooms. 
Objects. Mirrors were labeled with print and pictures 
in two classrooms. The following objects were labeled in 
various single classrooms: the clock, the closet, the glue, 
the crayons, the scissors, the waterpaints, NASA patches, 
and the teacher's cupboards and fridge. 
Charts 
In each of the five classrooms, an excellent assortment 
of charts were displayed. All five of the classrooms 
displayed a color chart, a chore chart, a VIP chart, an ABC 
chart, a number chart, and a chart of the classroom rules. 
For four classrooms, a chart of the basic good groups, of 
basic health rules, and one detailing the teacher's lesson 
plan were evident. A chart displaying basic shapes was 
provided in three classrooms. Charts listing the children's 
birthdays, the weather, dental health rules and the class 
members were available in two classrooms. And in a single 
classroom, an attendance chart, an animal chart, a 
thermometer chart, and a height chart were displayed. 
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Daily Schedule 
In all five of the classrooms, a daily schedule was 
displayed. In four classrooms, a schedule that listed the 
daily activities using print and that included a time table 
of the activities was displayed. No classroom displayed a 
daily schedule that used print, time and pictures. 
Calendar 
A calendar with important days marked, such as holidays 
and birthdays, was provide din all five classrooms. In 
three of the rooms, calendars included the words yesterday, 
today and tomorrow to help the children learn the concepts 
of past, present and future. 
Environmental Signs 
Exit signs printed in bold letters above all the doors 
were used in all of the five classrooms. In all of the 
classrooms, there was a traffic sign or a traffic sign was 
used at recess. In one classroom, a welcome sign was on the 
front door. In single various classrooms, the following 
signs were observed: Do Not Enter, Head Start, Wash Your 
Hands, Gone to Breakfast, and Gone on a Field Trip. 
Environmental Lists 
All of the classrooms had an excellent variety of lists 
in the classrooms. These included: a list of the 
children's sharing days, a daily menu of lunch and breakfast 
or snack, an attendance list on which each parent signed 
their child's name, a list of emergency rules, and a Head 
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Start Manifesto. In four classrooms, there was a list of 
suggested volunteer activities or a list of parent 
volunteers for that particular month. In three classrooms, 
there was a list above each play center that detailed for 
the teacher the strategies of each play activity. In one 
classroom, a list of the lunch count on a slip of paper was 
made and a child accompanied by an adult aide walked the 
lunch count over to the cafeteria personnel who supplied the 
Head Start lunch. 
Alphabet and Word-Making Materials 
An alphabet chart for the children to copy from was 
provided in all classrooms, as was an excellent collection 
of word-making materials. Alphabet stencils were available 
for the children's use in three classrooms. Word games, a 
typewriter and paper, and an Etch-a-Sketch were available 
for the children's use in two classrooms. One classroom had 
a computer, one classroom had magnetic letters, and another 
classroom had an alphabet wallpaper border decorating the 
kitchen area. 
Book Corner 
All five of the classrooms had a book center that 
consisted of a wide set of bookshelves by the center rug. 




Each of the five classrooms contained a writing center. 
The writing centers consisted of a set of shelves near a 
large table. Each writing center provided a good selection 
of assorted writing tools. 
Writing Tools 
The five classrooms all had crayons, pencils, an 
assortment of paper, scissors, and paints and paint brushes 
in their collection of writing materials. Four classrooms 
had old magazines and/or catalogues in addition to a 
chalkboard, equipped with chalk and erasers. Three 
classrooms had stencils and two classrooms had an assortment 
of cardboard and colored markers. One classroom had colored 
pencils available in the writing center. 
Dramatic Play Center 
A dramatic play center equipped with at least one 
literacy prop in the form of a telephone book listing the 
class member's names and telephone numbers was observed in 
all five classrooms. In three of the classrooms, labels on 
the toys and objects were in the dramatic play center. 
Print at the Children's Eye Level 
Print was displayed at the children's eye level in each 
of the five classrooms. Examples include: the shape chart, 
an assortment of posters, the calendar, the chore chart, the 
VIP chart, the ABC chart, the list of class rules, the books 
in the book center, and the labels on objects. Four of the 
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classrooms had the food chart at the child's eye level. Two 
of the classrooms had the list of children's names and the 
birthday chart at eye level. One classroom had several 
traffic signs displayed at the children's eye level. 
Literacy Activities and Strategies 
Time Devoted to Stories 
All six of the teachers at Head Start read to the 
children on a daily basis and allowed time for the children 
to choose and read books every day (see Table 2). The six 
teachers also allowed for time to let the children discuss 
stories with a interested adult or class member. Three of 
the teachers encouraged and allowed time for the children to 
draw or tell the stories that the children had heard. One 
teacher allowed time to let the children share their 
original stories. 
Interest Stimulated in Stories 
Each of six teachers integrated literature into the 
daily curriculum and used literature to support affective 
and cognitive development by reading stories for pleasure, 
diversion, escape and personal development. All the 
teachers allowed the children to choose the books that they 
read, encouraged the children to share favorite books with 
one another, and allowed the children to assist in setting 
up the book displays. All of the teachers took their 
classrooms on field trips to the public library so that the 
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Table 2 











Children Choose and Read 
Books Daily 
Children Read to Daily 
Children Discuss Stories 
with an Interested 
Partner 
Children Draw or Tell 
Stories 
Children Allowed to Share 
Their Original Stories 
Literature is Integrated 
into Curriculum 
Children Choose the Books 
They Read 
Children Encouraged to 
Share Favorite Books 
Literature Used to Support 
Affective and Cognitive 
Development 
Fieldtrips to the Public 
Library 
Children Set Up Book 
Displays 
Fieldtrips and Dramatic 
Roles Introduced by 
















children became more aware of the function of the library. 
All of the teachers introduced fieldtrips and dramatic roles 
to the children by reading a book pertaining to the subject. 
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Teacher Read-Aloud and Follow-Up stories 
Reading 
All six teachers displayed excellent read-aloud 
strategies in the classroom (see table 3). These strategies 
included: (a) showing the cover of the book to the children 
and introducing the title, the author and the illustrator of 
the book; (b) reading in a lively and interesting manner; 
(c) acknowledging questions and comments from the children 
when feasible; and (d) encouraging the children to 
participate in the story by repeating a well-known refrain. 
Five of the teachers used the following strategies: (a) 
introducing the main characters and the setting of the book; 
(b) encouraging the children to predict the outcome of the 
story by asking what may happen next; (c) structuring the 
reading sessions in terms of what will be done before, 
during and after the reading; and (d) rephrasing the text 
when it was apparent that the children did not understand. 
Four of the teachers used the strategy of tracking the print 
with a finger if the print was large enough. 
Follow-Up Strategies 
All six of the teachers used the following strategies 
to follow-up their reading sessions: reviewing the story 
components after the story was finished, helping the 
children to make connections between the main characters in 
the story and events that happen in real-life, and 
encouraging an atmosphere of sharing instead of asking 
Table 3 








Title, Author and 
Illustrator Introduced 
Teacher Reads in an 
Interesting Manner 
Teacher Acknowledges 
Questions and Comments 
from Children 
Participation in the 
Story is Encouraged 
The Book Cover is Shown 
to the Children 
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Children Don't 
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Story Components Reviewed 
Teacher Helps Children 
Connect Story with Real 
Life 
Atmosphere of Sharing 
Encouraged 
Children Encouraged to 
Voice Their Interpre-
tations of the Story 
Children Encouraged to 
Discuss Story 
Children Encouraged to 








































questions to test comprehension. Five teachers used the 
following strategy: encouraging the children to voice their 
interpretations of the story. Four of the teachers used the 
following strategies: encouraging the children to discuss 
and reenact the story through the use of pantomime, puppets, 
and story retelling. 
Suggestions 
In summary, using the checklists that were available in 
the literature regarding facilitative literacy, 
environments, activities and strategies, and teacher read-
aloud and follow-up strategies, this researcher observed 
five Head Start classrooms and six Head Start teachers. It 
was found that the environments of all five classrooms were, 
in fact, rich with print and literacy opportunities. 
Furthermore, it was found that, in general, teachers were 
using appropriate literacy activities and strategies and 
read-aloud and reading follow-up strategies. Perhaps, from 
this summary, teachers will gain additional ideas for 
incorporating print into the environment through the use of 
labels, charts, and writing materials. In addition, 
teachers may gain some ideas for enhancing storybook reading 
by providing additional follow-up activities such as drawing 
a character from the story, retelling the story, or sharing 
original stories with classmates and teachers. 
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Appendix A 
Checklist of Facilitative Literacy Activities and strategies 
Schickedanz, Judith A. (1986). More than the ABCs: The 
early stages of reading and writing. Washington, D.C.: 
National Association for the Education of Young 
Children. 
The Pre-school Classroom Environment 
Does the classroom environment include labels? 
If so, list the types of labels and how uses. 
Does the classroom environment include the use of charts? 
If so, list the type of charts and how used. 
Does the classroom environment include a daily schedule that 
uses pictures, print and the time? 
Does the classroom environment include a calendar on which 
important days, holidays and birthdays are marked? 
Does the classroom include signs? 
If so, list types of and how used? 
Does the classroom environment include lists? 
If so, what types? 
Does the classroom contain a good selection of alphabet 
materials? 
If so, list examples. 
Does the classroom contain word-making materials? 
If so, list examples. 
Does the classroom include a book corner? 
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If so, describe. 
Does the classroom include a writing center? 
If so, describe. 
What writing tools are included in the writing center? 
Is the print in the classroom at children's eye level? 




Checklist of Facilitative Literacy Activities and Strategies 
Hedburg, N. L. (1989, November). Narrative intervention: 
Enhancing children's oral and written language 
abilities. Paper presented at the meeting of the 
American-Speech-Language-Hearing-Association, st. 
Louis, MO. 
Time Devoted to Stories 
Do the children have time to read books they have chosen 
everyday? 
Does the teacher read stories to the children every day? 
Do the children have frequent opportunities to tell and 
write or draw their own stories? 
If so, list the ways. 
Are the children allowed to share their written or drawn 
stories by reading/telling them aloud and by publishing 
them? 
If so, list the ways. 
29 
Is time available for children to discuss stories they have 
heard or read with an interested adult or other children? 
Stimulating Interest in Stories 
Is literature integrated into many aspects of the 
curriculum? 
If so, list the ways. 
Do the children choose the books they read? 
Are the children encouraged to share their favorite books 
with one another? 
Is literature used to support both affective and cognitive 
development in the classroom through reading stories for 
pleasure, diversion, escape and personal development? 
If so, list the ways. 
Are the children made aware of story telling activities and 
other programs of interest at the public library? 
Are the children encouraged to participate is setting up 
book displays? 
Appendix c 
Dramatic Play Center Checklist 
of Facilitative Literacy Activities and Strategies 
Space to grow: Creating an environment that supports 
language acquisition (videotape). Portland, OR: 
Educational Productions. 
Is the space well-defined? 
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Are materials and equipment clearly labeled with shapes and 
words so that they can be used and returned to their proper 
place? 
List the materials and equipment that are labeled and how 
they are labeled. 
Are the children properly introduced to the roles portrayed 
in the dramatic play center through reading a book or a 
field trip? 
Are items such as writing utensils paper, and other 
appropriate literacy props (i.e., a telephone book, a menu, 
an appointment book, a map, recipe and index cards etc.) 
included in the dramatic play center? 
If so, list the literacy props. 
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Appendix D 
Checklist of Facilitative Literacy Activities and Strategies 
Reading Aloud Follow-up Strategies for Teachers 
Strickland, D. S., & Morrow, L. M. (1989). Emergent 
literacy: Youna children learn to read and write. 
Newark, NJ: International reading Association 
Curriculum. 
Is time set aside each day for responding to literature? 
Are the read aloud sessions structured in terms of what will 
be done before, during and after the reading? 
Does the teacher show the cover of the book to the children? 
Does the teacher encourage the children to predict the book 
content? 
Does the teacher introduce the children to the main 
characters and setting? 
Does the teacher introduce or reintroduce the book to the 
children by giving the title, author and illustrator? 
Does the teacher read in a lively manner and display 
interest in the story plot? 
If the print is large enough, does the teacher track the 
print with a finger or a pointer as the story is read? 
Does the teacher pause at times during reading a story and 
ask the children what they think may happen next? 
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Does the teacher rephrase the text when it is apparent that 
children do not understand the ideas? 
Does the teacher acknowledge the children's questions and 
comments during the story so long as it doesn't detract from 
the story reading? 
Is participation in the story encouraged, especially when 
the story has a repetitive line or refrain? 
Does the teacher review the story components (setting, 
problem, goal, resolution)? 
Does the teacher help the children make connections between 
events involving the main character and similar events in 
their own lives? 
Are the students encouraged to talk and ask questions about 
the story after the story is finished? 
Does the teacher encourage the children to voice their own 
interpretations of the story? 
Does the teacher encourage a atmosphere of sharing rather 
than the teacher asking questions to test comprehension? 
Are the children encouraged to respond to stories by 
pantomiming a story reread by the teacher, role playing 
scenes from a story, reenacting the story with puppets, 
retelling the story, and interpreting the story through art 
activities? 
If so, list the ways. 
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Appendix E 
Suggestions for the Classroom Environment 
Schickedanz, Judith A. (1986). More than the ABCs: The 
early stage of reading and writing. Washington, D.C.: 






Labels on cubbies, where materials are to be kept 
(containers and shelves), invite children to help 
make the labels 
Signs that indicate instructions, directions and 
number, invite children to help make signs 
Helpers' chart and attendance chart with removable 
name cards that children can manipulate 
Names list for turn-taking, shopping lists, lists 
of favorite parts of a field trip, lists of 
instructions, etc. 
Play Print Props: 
House Play 
Books to read to dolls or stuffed animals 
Empty food, toiletry, and cleaning containers 
Telephone books 
Emergency numbers for telephone 
Cookbook 
Small notepads and pencils 
Wall plaques with appropriate verses 
Stationary and envelopes 
Magazines and newspapers 
Food coupons 
Grocery store food ads 
Play money 
Doctor's Office Play 
Eye chart posted on the wall 
Telephone book 
Message pad and pencils 
Signs such as Doctor is in/Doctor is out, etc. 
Magazines and books for the waiting room 
Pamphlets about health care for children 
File charts and ditto sheets for health charts 
Index cards cut into quarters for appointment 
cards 
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Grocery Store Play 
Empty food containers 
Labels for store departments 
Food posters 
Brown grocery bags with the name of the store 
written on them 
Signs for store hours 
Numeral stamps and stamp pads to price foods 
Play money, cash register 
Grocery store ads 
Restaurant Play 
Menus 
Magnetic letters and board to post specials 
Place mats 
Notepads and pencils for taking orders and writing 
checks 
Play money, cash register 
Open and closed signs 
Transportation Play 
Recipe cards cut in half for tickets 
Maps or an atlas 
Suitcases with luggage tags 
Travel brochures 
Little notebooks for record keeping 
Post Office Play 
Envelopes of various sizes 
Stationary supplies, pencils 
Stickers or gummed stamps 
Stamp pad and stamp to cancel 
Office Play 
Typewriter or computer terminal and paper 
Telephone book 
Ledger sheets 
Dictation pads, other note pads 
3-ring binders filled with information 
Sales brochures 
Business cards made from file cards 
Filing supplies 
Date and other stamps and stamp pad 
Alphabet Materials: Alphabet puzzles, set of both upper and 
lower case magnetic letters, alphabet chart, 
alphabet books and games 
Sound Materials: Materials that stress rhyming words and 
also similar consonant sounds 
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Word Making Material: Letters similar to Scrabble letters, 
flip charts where first letter changes and root 
word stays the same 
Book Corner: Small inviting area, good quality books, nice 
variety of books, area is uncluttered and 
organized 
Writing Center: Small area with table and several chairs, 
shelf for storing writing material. 
Writing Center Tools: Assorted and colored pencils, 
markers, magic slates, alphabet letter stamps and 
ink pads, typewriter or computer with word 
processing, paper, acetate sheets and wipe-cloths, 
letter and design stencils, index and computer 
cards, stapler, hold punch, scissors, paste and 
glue, pencil sharpener, book of wallpaper samples 
to use as book covers, stationary, envelopes, old 
magazines, chalk and chalk board, bits of yarn and 
string 
Table 1 







labels of Play 
Centers 
Environmental 









Position on Rug 
Birthday Balloons 























































Classroom Environment Assessment 
Assessment 
Category 















Food Groups Chart 










Print and Time 
Print 
Print, Pictures & Time 





People Place Sign 
Do Not Enter Sign 
Head Start Sign 
Wash Hands Sign 
Gone to Breakfast Sign 


























































Head start Manifesto 
Volunteer Activities 
Play Center Activities 











Set of Shelves 
Containing Books by the 
Rug Center 
Set of Shelves 


















































































Classroom Environment Assessment 
Assessment Specific Classrooms In 
Category Observation Which Observed 
N ~ 0 
Dramatic Play Space Well-Defined 5 100 
Center Literacy Props in 
Center 5 100 
Materials and Equipment 
Labeled 3 60 
Print at Shape Chart 5 100 
Children's Posters 5 100 
Eye Level Calendar 5 100 
Chore Chart 5 100 
VIP Chart 5 100 
Labels on Objects 5 100 
Class Rules 5 100 
Books on Bookshelves 5 100 
ABC Chart 5 100 
Food Chart 4 80 
Name Chart 2 40 
Birthday Chart 2 40 
Traffic Signs 1 20 
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Table 2 











Children Choose and Read 
Books Daily 
Children Read to Daily 
Children Discuss Stories 
with an Interested 
Partner 
Children Draw or Tell 
Stories 
Children Allowed to Share 
Their Original Stories 
Literature is Integrated 
into Curriculum 
Children Choose the Books 
They Read 
Children Encouraged to 
Share Favorite Books 
Literature Used to Support 
Affective and Cognitive 
Development 
Fieldtrips to the Public 
Library 
Children Set Up Book 
Displays 
Fieldtrips and Dramatic 
Roles Introduced by 
Reading a Book 
Number of 
Teachers Observed 






















Title, Author and 
Illustrator Introduced 
Teacher Reads in an 
Interesting Manner 
Teacher Acknowledges 
Questions and Comments 
from Children 
Participation in the 
Story is Encouraged 
The Book Cover is Shown 
to the Children 




Children Encouraged to 
Predict Outcome 
Main Characters and 
Setting Introduced 
Teacher Rephrases when 
Children Don't 
Understand 
Teacher Tracks the Print 
with Finger 
Story Components Reviewed 
Teacher Helps Children 
Connect Story with Real 
Life 
Atmosphere of Sharing 
Encouraged 
Children Encouraged to 
Voice Their Interpre-
tations of the Story 
Children Encouraged to 
Discuss Story 
Children Encouraged to 
Reenact the Story 
Number of 
Teachers Observed 
N % 
6 
6 
6 
6 
6 
6 
5 
5 
5 
5 
4 
6 
6 
6 
5 
4 
4 
100 
100 
100 
100 
100 
100 
83 
83 
83 
83 
67 
100 
100 
100 
83 
67 
67 
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